	Literacy Curriculum Overview - Key Stage 1

	Writing - Composition
	Planning  Writing
	Performing

	
	 write sentences by: 

- saying out loud what they are going to write about 

- composing a sentence orally before writing it 

 develop positive attitudes towards and stamina for writing by: 

- writing about real events 

- writing poetry 

 Consider what they are going to write before beginning by: 

- planning or saying out loud what they are going to write about 

- writing down ideas and/or key words, including new vocabulary 

- encapsulating what they want to say, sentence by sentence 
	 Orally rehearse a sentence and commit it to memory.

 Recognise when a sentence makes sense.

 Write three or four meaningful simple sentences in sequence.

 Write between 12 and 20 sentences in sequence.

 Always plan and write with a beginning, middle and end.
	Editing

 re-reading what they have written to check that it makes sense 

 discuss what they have written with the teacher or other pupils 

 make simple additions, revisions and corrections to their own writing by:

· evaluating their writing with the teacher and other pupils 

 re-reading to check that their writing makes sense and that verbs to indicate time are used correctly and consistently, including verbs in the continuous form

 proof-reading to check for errors in spelling, grammar and punctuation [for example, ends of sentences punctuated correctly]
	read aloud their writing clearly enough to be heard by their peers and the teacher. 

 read aloud what they have written with appropriate intonation to make the meaning clear

	
	
	Y1
	Y2
	Y1
	Y2
	Notes and guidance (non-statutory): 
Y1: At the beginning of year 1, not all pupils will have the spelling and handwriting skills they need to write down everything that they can compose out loud. Pupils should understand, through demonstration, the skills and processes essential to writing: that is, thinking aloud as they collect ideas, drafting, and re-reading to check their meaning is clear. 

Y2: Reading and listening to whole books, not simply extracts, helps pupils to increase their vocabulary and grammatical knowledge, including their knowledge of the vocabulary and grammar of Standard English. These activities also help them to understand how different types of writing, including narratives, are structured. All these can be drawn on for their writing. Pupils should understand, through being shown these, the skills and processes essential to writing: that is, thinking aloud as they collect ideas, drafting, and re-reading to check their meaning is clear.  Drama and role-play can contribute to the quality of pupils’ writing by providing opportunities for pupils to develop and order their ideas through playing roles and improvising scenes in various settings.  Pupils might draw on and use new vocabulary from their reading, their discussions about it (one-to-one and as a whole class) and from their wider experiences. 

	
	- writing for different purposes


	Recount:
Write simple sentences using past tense.

 Sequence events.

 Use simple time connectives eg first, then, next, finally.


Word Structure

· Regular plural noun suffixes

· Suffixes that can be added to verbs (ing, ed, er)

Sentence
· Joining words and joining clauses using ‘and’

· Punctuation 

· Separation of words with spaces

· Capital Letters and full stops

· Exclamation marks

· Capital letters for name & personal pronoun ‘I


	Recount:
 Write an introductory sentence.

 Include where, when, what and who detail when planning and writing.

 Use consistent past tense.

 Write a final sentence as an opinion or reflection.

 Use time connectives e.g. after that, soon, later throughout the text.


Word Structure

· Formation of adjectives using suffixes (-ful, -less SEE Curriculum)

· Use of the the suffixes -er and -est to form comparisons of adjectives and adverbs

Sentence Structure
· Subordination (using when, if, because or that)

· Coordination (using or, but, and)

· Sentences with different forms (statement, exclamation)


Punctuation 

· Capital Letters and Full Stops

· Exclamation Marks

· Commas to separate items in list

· Apostrophes for contractions (can’t, don’t)


	Narrative

sequencing sentences to form short narratives

 Write using past tense sequence of events.

 Use some traditional story language.

Word Structure

· Regular plural noun suffixes

· Suffixes that can be added to verbs (ing, ed, er)

Sentence
· Joining words and joining clauses using ‘and’

Punctuation 

· Separation of words with spaces

· Capital Letters and full stops

· Exclamation marks

· Capital letters for name


	Narrative

writing narratives about personal experiences and those of others (real and fictional)

Write with a beginning, middle and end.

Use some simple time connectives.

Hint at characterisation by using ly adverbs and alternative verbs.

Describe setting using noun phrases

Use simple similes


Word Structure

· Formation of adjectives using suffixes (-ful, -less SEE Curriculum)

· Use of the the suffixes -er and -est to form comparisons of adjectives and adverbs

Sentence Structure
· Subordination (using when, if, because or that)

· Coordination (using or, but, and)

· Sentences with different forms (statement, exclamation)


Punctuation 

· Capital Letters and Full Stops

· Exclamation Marks

· Commas to separate items in list

· Apostrophes for contractions (can’t, don’t)


	

	
	
	Instructions:
Write simple instructions in chronological order.

Write sentences that begin with simple time connectives followed by imperative verbs.


Word Structure

· Regular plural noun suffixes

· Suffixes that can be added to verbs (ing, ed, er)

· How the prefix of un changes the meaning of verbs and adjectives

Punctuation 

· Separation of words with spaces

· Capital Letters and full stops

· Question Marks


	Instructions:
 Write a title (How to…).

 Write a section headed you will need.

 Number and or bullet-point instructions.

 Occasionally use -ly adverb to explain how, where it helps the reader.


Word Structure

· Formation of nouns using suffixes (-ness, -er)

Sentence Structure
· Subordination (using when, if, because or that)

· Coordination (using or, but, and)

· Sentences with different forms (command)


Punctuation 

· Capital Letters and Full Stops

· Commas to separate items in list


	Persuasion
Not taught in Y1
	Persuasion
 Write simple catchphrases and questions (poster/leaflet context)


Word Structure

· Formation of adjectives using suffixes (-ful, -less SEE Curriculum)

· Use of the the suffixes -er and -est to form comparisons of adjectives and adverbs

Sentence Structure
· Subordination (using when, if, because or that)

· Coordination (using or, but, and)

· Sentences with different forms (statement, question, exclamation)


Punctuation 

· Capital Letters and Full Stops

· Question Marks

· Exclamation Marks

· Commas to separate items in list
	

	
	
	Non-chronological Report
 Write captions using present tense.

 Write labels for diagrams and pictures.


Word Structure

· Regular plural noun suffixes

· Suffixes that can be added to verbs (ing, ed, er)

Sentence
· Joining words and joining clauses using ‘and’

Punctuation 

· Separation of words with spaces

· Capital Letters and full stops

· Exclamation marks

· Capital letters for name & personal pronoun ‘I


	Non-chronological Report
 Organise information into subheadings.

 Use consistent present tense sentences.

 Improve noun phrases using alternative nouns and improve verbs (technical vocabulary).


Word Structure

· Formation of nouns using suffixes (-ness, -er)

· Formation of adjectives using suffixes (-ful, -less SEE Curriculum)

· Use of the the suffixes -er and -est to form comparisons of adjectives and adverbs

Sentence Structure
· Subordination (using when, if, because or that)

· Coordination (using or, but, and)

· Sentences with different forms (statement, question, exclamation)


Punctuation 

· Capital Letters and Full Stops

· Question Marks

· Commas to separate items in list
	Explanation
 Not taught in Y1/2
	


	

	Handwriting
	 sit correctly at a table, holding a pencil comfortably and correctly 

 begin to form lower-case letters in the correct direction, starting and finishing in the right place 

 form capital letters 

 form digits 0-9 

 understand which letters belong to which handwriting ‘families’ (i.e. letters that are formed in similar ways) and to practise these. 

 form lower-case letters of the correct size relative to one another 

 start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, when adjacent to one another, are best left unjoined 

 write capital letters and digits of the correct size, orientation and relationship to one another and to lower case letters 

 use spacing between words that reflects the size of the letters. 
	- Introduce & practice diagonal join to ascender

- Introduce & practice diagonal join to no ascender

- Introduce & practice diagonal join to anti-clockwise letter

- Introduce & practice horizontal join to no ascender

- Introduce & practice horizontal join to anti-clockwise letter

- Introduce & practice horizontal join to ascender
	Joining in a word: high frequency words

- Introduce break letters: j, g, x, y, x, b, f, p, q, r, s

- Practice diagonal join to ascender and no ascender in words

- Practice diagonal join to anti-clockwise letter in words

- Practice horizontal join to ascender and no ascender in words

- Practice horizontal join to anti-clockwise letter in words

- Practice diagonal & horizontal join to r

- Introduce & practice joining from r

- Introduce diagonal & horizontal join to s

- Introduce diagonal join from s to ascender and no ascender

- Introduce horizontal join from r to an anti clockwise letter

- Introduce & practice horizontal join from & to f

- Introduce joins: qu, rr, ss, ff

- Capital letter practice

	Notes and guidance (non-statutory): Y1: Pupils should be able to form letters correctly and confidently. The size of the writing implement (pencil, pen) should not be too large for a young pupil’s hand. Whatever is being used should allow the pupil to hold it easily and correctly so that bad habits are avoided. Left-handed pupils should receive specific teaching to meet their needs. Y2: Pupils should revise and practise correct letter formation frequently. They should be taught to write with a joined style as soon as they can form letters securely with the correct orientation. 

	Writing - Transcription 
	Statutory requirements

	Y1

 Revision of Reception:

all letters of the alphabet and the sounds which they most commonly represent 

 consonant digraphs which have been taught and the sounds which they represent 

 vowel digraphs which have been taught and the sounds which they represent 

 the process of segmenting spoken words into sounds before choosing graphemes to represent the sounds 

 words with adjacent consonants 

 guidance and rules which have been taught 
	spell: 

 words containing each of the 40+ phonemes already taught 

 common exception words 

 the days of the week 

	
	name the letters of the alphabet: 

 naming the letters of the alphabet in order 

 using letter names to distinguish between alternative spellings of the same sound 

	
	add prefixes and suffixes: 

 using the spelling rule for adding –s or –es as the plural marker for nouns and the third person singular marker for verbs 

 using the prefix un– 
  using –ing, –ed, –er and –est where no change is needed in the spelling of root words [for example, helping, helped, helper, eating, quicker, quickest] 



	Spelling Rules
	Rules and guidance (non-statutory)
	Spelling Rules
	Rules and guidance (non-statutory)

	ai, oi


	The digraphs ai and oi are virtually never used at the end of English words.
	ow  (/aʊ/) ow  (/əʊ/)

ue ew
	Both the /u:/ and /ju:/ (‘oo’ and ‘yoo’) sounds can be spelt as u–e, ue and ew. If words end in the /oo/ sound, ue and ew are more common spellings than oo.

	ay, oy
	ay and oy are used for those sounds at the end of words and at the end of syllables.
	ie (/aɪ/)
	lie, tie, pie, cried, tried, dried

	Split digraphs

a-e, e-e, i-e, o-e, u-e


	made, came, same, take, safe / these, theme, complete / five, ride, like, time, side / home, those, woke, hope, hole

Both the /u:/ and /ju:/ (‘oo’ and ‘yoo’) sounds can be spelt as u–e.
	ie  (/i:/)
	Chief, field, thief

	ar / ee / ea  (/i:/) / ea  (/ɛ/)
	car, start, park, arm, garden
	Igh / or / ore / aw / au / air / ear / 
	high, night, light, bright, right

	er  (/ɜ:/)
	(stressed sound): her, term, verb, person
	ear (/ɛə/)
	bear, pear, wear

	er  (/ə/)
	(unstressed schwa sound): better, under, summer, winter, sister
	are  (/ɛə/)
	bare, dare, care, share, scared

	Ir / ur 
	girl, bird, shirt, first, third
	oa
	The digraph oa is very rare at the end of an English word.

	oo (/u:/)


	Very few words end with the letters oo, although the few that do are often words that primary children in year 1 will encounter, for example, zoo
	oe
	toe, goes

	oo  (/ʊ/)
	book, took, foot, wood, good
	ou
	The only common English word ending in ou is you.

	Words ending –y

(/i:/ or / /)
	very, happy, funny, party, family


	The /ŋ/ sound spelt n before k 
	

	New consonant spellings ph and wh
	New consonant spellings ph and wh
	Division of words into syllables
	Each syllable is like a ‘beat’ in the spoken word. Words of more than one syllable often have an unstressed syllable in which the vowel sound is unclear. 

	Using k for the /k/ sound
	The /k/ sound is spelt as k rather than as c before e, i and y.
	-tch 
	The /tʃ/ sound is usually spelt as tch if it comes straight after a single vowel letter. Exceptions: rich, which, much, such. 

	Adding the prefix –un
	The prefix un– is added to the beginning of a word without any change to the spelling of the root word.
	The /v/ sound at the end of words 
	English words hardly ever end with the letter v, so if a word ends with a /v/ sound, the letter e usually needs to be added after the ‘v’. 

	Compound words
	Compound words are two words joined together. Each part of the longer word is spelt as it would be if it were on its own.
	Adding s and es to words (plural of nouns and the third person singular of verbs) 
	If the ending sounds like /s/ or /z/, it is spelt as –s. If the ending sounds like /ɪz/ and forms an extra syllable or ‘beat’ in the word, it is spelt as –es. 

	Common exception words
	Pupils’ attention should be drawn to the grapheme-phoneme correspondences that do and do not fit in with what has been taught so far.


	Adding the endings –ing, –ed and –er to verbs where no change is needed to the root word 
	–ing and –er always add an extra syllable to the word and –ed sometimes does. 

The past tense of some verbs may sound as if it ends in /ɪd/ (extra syllable), /d/ or /t/ (no extra syllable), but all these endings are spelt –ed. 

If the verb ends in two consonant letters (the same or different), the ending is simply added on. 

	
	
	Adding –er and –est to adjectives where no change is needed to the root word 
	As with verbs (see above), if the adjective ends in two consonant letters (the same or different), the ending is simply added on.

	Notes and guidance (non-statutory): Reading should be taught alongside spelling, so that pupils understand that they can read back words they have spelt. Pupils should be shown how to segment spoken words into individual phonemes and then how to represent the phonemes by the appropriate grapheme(s). It is important to recognise that phoneme-grapheme correspondences (which underpin spelling) are more variable than grapheme-phoneme correspondences (which underpin reading). For this reason, pupils need to do much more word-specific rehearsal for spelling than for reading. At this stage pupils will be spelling some words in a phonically plausible way, even if sometimes incorrectly. Misspellings of words that pupils have been taught to spell should be corrected; other misspelt words should be used to teach pupils about alternative ways of representing those sounds. Writing simple dictated sentences that include words taught so far gives pupils opportunities to apply and practise their spelling. 


	

	Handwriting
	 sit correctly at a table, holding a pencil comfortably and correctly 

 begin to form lower-case letters in the correct direction, starting and finishing in the right place 

 form capital letters 

 form digits 0-9 

 understand which letters belong to which handwriting ‘families’ (i.e. letters that are formed in similar ways) and to practise these. 

 form lower-case letters of the correct size relative to one another 

 start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, when adjacent to one another, are best left unjoined 

 write capital letters and digits of the correct size, orientation and relationship to one another and to lower case letters 

 use spacing between words that reflects the size of the letters. 
	- Introduce & practice diagonal join to ascender

- Introduce & practice diagonal join to no ascender

- Introduce & practice diagonal join to anti-clockwise letter

- Introduce & practice horizontal join to no ascender

- Introduce & practice horizontal join to anti-clockwise letter

- Introduce & practice horizontal join to ascender
	Joining in a word: high frequency words

- Introduce break letters: j, g, x, y, x, b, f, p, q, r, s

- Practice diagonal join to ascender and no ascender in words

- Practice diagonal join to anti-clockwise letter in words

- Practice horizontal join to ascender and no ascender in words

- Practice horizontal join to anti-clockwise letter in words

- Practice diagonal & horizontal join to r

- Introduce & practice joining from r

- Introduce diagonal & horizontal join to s

- Introduce diagonal join from s to ascender and no ascender

- Introduce horizontal join from r to an anti clockwise letter

- Introduce & practice horizontal join from & to f

- Introduce joins: qu, rr, ss, ff

- Capital letter practice

	Notes and guidance (non-statutory): Y1: Pupils should be able to form letters correctly and confidently. The size of the writing implement (pencil, pen) should not be too large for a young pupil’s hand. Whatever is being used should allow the pupil to hold it easily and correctly so that bad habits are avoided. Left-handed pupils should receive specific teaching to meet their needs. Y2: Pupils should revise and practise correct letter formation frequently. They should be taught to write with a joined style as soon as they can form letters securely with the correct orientation. 

	Writing - Transcription 
	Statutory requirements

	Y2

As words with new GPCs are introduced, many previously-taught GPCs can be revised at the same time as these words will usually contain them.
	spell by: 

 segmenting spoken words into phonemes and representing these by graphemes, spelling many correctly  

	
	 learning new ways of spelling phonemes for which one or more spellings are already known, and learn some words with each spelling, including a few common homophones 

	
	 learning to spell common exception words 

	
	 learning to spell more words with contracted forms 

	
	 learning the possessive apostrophe (singular) [for example, the girl’s book] 

	
	 distinguishing between homophones and near-homophones

	
	add suffixes to spell longer words, including –ment, –ness, –ful, –less, –ly 

	Spelling Rules 
	Rules and guidance (non-statutory)
	Spelling Rules 
	Rules and guidance (non-statutory)

	The /dʒ/ sound spelt as ge and dge at the end of words, and sometimes spelt as g elsewhere in words before e, i and y 
	The letter j is never used for the /dʒ/ sound at the end of English words. 

At the end of a word, the /dʒ/ sound is spelt –dge straight after the /æ/, /ɛ/, /ɪ/, /ɒ/, /ʌ/ and /ʊ/ sounds (sometimes called ‘short’ vowels). 

After all other sounds, whether vowels or consonants, the /dʒ/ sound is spelt as –ge at the end of a word. 

In other positions in words, the /dʒ/ sound is often (but not always) spelt as g before e, i, and y. The /dʒ/ sound is always spelt as j before a, o and u. 
	Adding –ing, –ed, –er, –est and –y to words of one syllable ending in a single consonant letter after a single vowel letter 
	The last consonant letter of the root word is doubled to keep the /æ/, /ɛ/, /ɪ/, /ɒ/ and /ʌ/ sound (i.e. to keep the vowel ‘short’). 

Exception: The letter ‘x’ is never doubled: mixing, mixed, boxer, sixes. 

	The /s/ sound spelt c before e, i and y 
	race, ice, cell, city, fancy 
	The /ɔ:/ sound spelt a before l and ll 
	The /ɔ:/ sound (‘or’) is usually spelt as a before l and ll. 

	The /n/ sound spelt kn and (less often) gn at the beginning of words 
	The ‘k’ and ‘g’ at the beginning of these words was sounded hundreds of years ago 


	The /ʌ/ sound spelt o
	other, mother, brother, nothing, Monday 



	The /r/ sound spelt wr at the beginning of words 
	This spelling probably also reflects an old pronunciation. 
	spelt –ey


	The plural of these words is formed by the addition of –s (donkeys, monkeys, etc.).



	The /l/ or /əl/ sound spelt –le at the end of words 
	The –le spelling is the most common spelling for this sound at the end of words. 


	The /ɒ/ sound spelt a after w and qu
	a is the most common spelling for the /ɒ/ (‘hot’) sound after w and qu.

	The /l/ or /əl/ sound spelt –el at the end of words 
	The –el spelling is much less common than –le. 

The –el spelling is used after m, n, r, s, v, w and more often than not after s. 
	The /ɜ:/ sound spelt or after w


	There are not many of these words.

word, work, worm, world, worth

	The /l/ or /əl/ sound spelt –al at the end of words 
	Not many nouns end in –al, but many adjectives do. 
	The /ɔ:/ sound spelt ar after w


	There are not many of these words.

war, warm, towards

	Words ending –il 
	There are not many of these words. 
	The /ʒ/ sound spelt s
	television, treasure, usual

	The /aɪ/ sound spelt –y at the end of words 
	This is by far the most common spelling for this sound at the end of words. 
	The suffixes –ment, –ness, –ful , –less and –ly


	If a suffix starts with a consonant letter, it is added straight on to most root words without any change to the last letter of those words.

Exceptions:

(1) argument

(2) root words ending in –y with a consonant before it but only if the root word has more than one syllable.

	Adding –es to nouns and verbs ending in –y 
	The y is changed to i before –es is added. 
	Contractions


	In contractions, the apostrophe shows where a letter or letters would be if the words were written in full (e.g. can’t – cannot).

It’s means it is (e.g. It’s raining) or sometimes it has (e.g. It’s been raining), but it’s is never used for the possessive.

	Adding –ed, –ing, –er and –est to a root word ending in –y with a consonant before it 
	The y is changed to i before –ed, –er and –est are added, but not before –ing as this would result in ii. The only ordinary words with ii are skiing and taxiing. 
	The possessive apostrophe (singular nouns)
	Megan’s, Ravi’s, the girl’s, the child’s, the man’s

	Adding the endings –ing, –ed, –er, –est and –y to words ending in –e with a consonant before it 
	The –e at the end of the root word is dropped before –ing, –ed, –er, –est, –y or any other suffix beginning with a vowel letter is added. Exception: being. 
	Words ending in –tion


	station, fiction, motion, national, section



	Common exception words 
	Some words are exceptions in some accents but not in others – e.g. past, last, fast, path and bath are not exceptions in accents where the a in these words is pronounced /æ/, as in cat. 

Great, break and steak are the only common words where the /eɪ/ sound is spelt ea. 
	Homophones and near-homophones 
	It is important to know the difference in meaning between homophones. there/their/they’re, here/hear, quite/quiet, see/sea, bare/bear, one/won, sun/son, to/too/two, be/bee, blue/blew, night/knight

	Words ending in –tion
	station, fiction, motion, national, section
	
	

	Notes and guidance (non-statutory): In year 2, pupils move towards more word-specific knowledge of spelling, including homophones. The process of spelling should be emphasised: that is, that spelling involves segmenting spoken words into phonemes and then representing all the phonemes by graphemes in the right order. Pupils should do this both for single-syllable and multi-syllabic words. At this stage children’s spelling should be phonically plausible, even if not always correct. Misspellings of words that pupils have been taught to spell should be corrected; other misspelt words can be used as an opportunity to teach pupils about alternative ways of representing those sounds. Pupils should be encouraged to apply their knowledge of suffixes from their word reading to their spelling. They should also draw from and apply their growing knowledge of word and spelling structure, as well as their knowledge of root words


